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1. P19NIAZINLTT LRLHEAUT LUA9T

msvradn e lusnm (Comprehending Text Material) ARN1INIAN
dladieunannssutinesdadhneensda@anuarlssfin (Selection  and
Evaluation) L'ﬂlm:umﬂ'w'a"mﬁrw'm?ﬂﬂrgm'?iLﬁmfﬁumnnwdwuﬁwﬂﬁﬁiﬂhiﬁﬁmwa
eauisziureaiienndly 3 szfy Feszdudsrlua (Sentence) aylan (Paragraph)
WazUNAINY (Passage)

1.1 paadinlaylesleim

UslapRedemnafiuentifanlasinarls  vieedlafindu  daudndoyfigaues
UsslupReszenuiunien Aufunsdnlaussiuadensindaulvidetszs uazdau
Tuudersen mezazinlisuawldinlaminazls vioerlnfingy

Tumswlszsn idanludssTuaden (Simple Sentence) lignniin wulszlua
The brain must convert the continuous, smeary information. wAaam 1 tdlddrelutlsslan
141 (Complex Sentence) %uﬂuidsxinmﬁﬁnﬁnquwumnlunﬁsfém’ﬁ’ugwi@m L

When hearing speech, the brain must convert the continuous, smeary information

coming from the auditory nerve into a sequence of vocal tract positions. n1swlssu

naenrastlszlupduden W limaunsauenuesseastualudsslealdfee  Wuan
v oy o > 2y v o A Ay a o
Usrlapdrasuiidiamszauiunienlifelannumdniivaehadaysiu by
lamauuan: The brain must convert the continucus, smeary information into a
sequence of vocal tract positions.

e auiBsARNRN: The brain hears speech.

The cantinuous, smeary information comes from the auditory
nerve.

9 o

v J i o 3 o
asdinlalssleauiuguiidr Ay remisitanudiladienn luinnm
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The kinds of questions asked by those who hold the perspective tend to be
specific rather than general.
This is so plain that it is easily overlooked.

Exposing the myth of America as generous aid-giver is only the beginning of the
process of critically analyzing our government’s righteous rhetoric and public
declarations of good intent.
Without belief in the political and psychological values of self autonomy, mutual aid
and spontaneous order lack foundation.

The practice of equality is, in the last analysis, the experience of uniqueness.

17
1.2 nadnlasuian

Y@V  (paragraph) AaumEnuiiAsannnesfurenlstlen  Wiederanide
ﬁﬂﬁmmwﬁmuﬁou?aﬁund’r’l@mqua?qﬁry (main idea) (REnfuaminiiovdas
(topic) UszTualuayanimsGesdduaunginnsiaesdiey  AadFuvazioidanc
atalanUsraad 1y Ardasmsidnlszaunizal azFuelslormuddusasmanisali
Aoy u.a:v]nﬂ?:'iﬂﬂﬁqzﬁfau‘"tmﬁqhﬁméﬁﬁ’rymmwuw evlszlupsing 7 i
vselupiua palapndrdnyFand Uszlumatdiuayu (supporting sentences)

mrgmegantidlafifensfinlanudrdysesayandensls  meazdun

aduayuerlate Wy eyanvildamnddgyde  sunfhuiaomidia  musndos
o < ! i i o »
aduayuRe anlinwanuduegeesgniies  eygrsaligniiasaenaniivinaunen
= L% : =t o ] -y - =y
nananmngnissmailigreaniiy wdreRuluiannt
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Tnevaluayanasiinms@auetlugUuuy 1. @13 (narrative) uniaian e
fifinTu vieszaunisnlsing q 2. Westuwn (descriptive) LTUNITWITOINIAITNINLTEY
yAAR #01UH Bar89 WTBNITUBNATNISEN 4 3. MFUAZHA (causeleffect)tdunisnmila

i <4 = = [ =
anugreansgau i wiensyatianarasnisasasiinds 4. ulfauiay (comparison)
viunsyaTiaieuaRdAY wiawansaisesmangal 5. nslianTiana (definition) iunas’
IHUBBUE AINUNNLTBIANTY Education

nalaanudnfty MeaziBeasduayy denldie i lasyaniisniely

a o A
NANTIHNIIUNTEUN 2

¥t i #1870 (main idea) WarItavIBL AR TR
orting details

The first sense of general education connotating scope or breadth of content is
straightforward and {understandable. Insofar as a course of study includes a variety of
subject matters, types of knowledge, and a range of disciplinary knowledge, it is
‘general” and “broadening.” Its antithesis is learning confined within a single
discipline, circumscribed by one type of subject matter, or concerned exclusively with
a very few topics--in a word, specialized education.’

Topic:

Main idea:

Supporting ideas:

‘Lucas, Christopher J, Foundations of Education (New Jersey: Prentice-Hall, Inc, 1984) p. 130.
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Type of paragraph

1.3 nsudlaumagay

lunnseudugesal] AfinAnmenlildiusieywan  usiihAnsdesemam
AN (passage) "n'aﬂ?:nﬂ'uﬁhﬂmgmwmﬂwmmﬁuawmmﬁm*?itﬂuuﬁmmaG';'aq
(theme/ central thought) mzanutmAlfidrlafAanIIMLALTesGatuaslaA Y

ddnyluusiazayaniaduayuuniveesdadliils lunisiaadilaimasnaisensldsy
1 A’ Y Gll 3/ 3 d,i‘ o 9, o 3 s 3, y d' )
wuusaldandanldanmgm uargluuniiasinlinszmindriiaaudhladsieunn

wauesla

e \What is the one thing the passage discussing?

e What is the central thought of the passage?

e What are the main ideas supporting the central thought?
* Paragraph 1
* Paragraph 2
* Paragraph 3
* Paragraph 4

e What are the facts or information presented in the paragraphs?

. d o
ausrasdresumaNaziiuanaaiuly vy qeulscasdifednqe (persuasive)
r-ll' 4 . . dl - . . 4‘ ! L e
Wweaweuedeya  (informative) (Wal@uBANAR  (affirmative) awtilulszaunnzal
] ¥
AINIAN (expressive) uarfidtuazlinmadeugiuuusing o Weldussgamiszacdiy
= 19 =l . .
L Lﬂlﬂumﬂgﬂtmuuﬁ‘ﬂumﬂu {(comparison) WANA (cause/effect) UTTENE (narrative)

- d <
wesouUn (descriptive) wazlunilaumaongiduuanaldfayanvasgUuuuils
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Newspaper editorials and local television channels often carry stories and
;omments on what schools and teachers “should” be doing. Frequently they find fault
vith what we are doing in our classrooms. Our first reaction is often “what right do they
1lave to tell me what to do in my classroom?” But this first emotional response is usually
ollowed by a more thoughtful comment about the concern voiced. For, as educators,
ve know that many people have a right to make demands on and comments about our
«chools and what goes on in our classrooms. They have what is called a “stake” in
wrriculum and we call them “curriculum stakeholders.”

By “stakeholder” we mean a person or group of persons with a right to
:omment on, and have input into, the curriculum program offered in schools. We say
hey have a claim or a stake in what goes on in our classrooms. Obviously the stakes
)r claims they have may be very different one from another. Students have one kind of
stake in the curriculum, and the Ministry or Department of Education another. Trustees
ind the business community each have different stakes in what we do in our
slassrooms, and on it goes. In the next section we examine some of the stakeholders
ind their stakes in our programs. It is important that we know and understand the
rarious stakeholders and their stakes, for, as we well know, our schools are in dynamic
elationship with the society and responding to it. Our job as teachers is to know whc
he stakeholders are and what stakes they have in our programs so we can be

appropriately responsive.

1495 81



Given the focus of this book, we must also be aware that, as teachers, our
personal narratives are embedded within the historical and cultural narratives of our
society. We need to be aware of the various claims made on us by all stakeholders
rather than being responsive to only those which are part of our own narrative

. 2
experience.

1. What is the passage about?

2. What is the central thought of the passage?

3. What is the information added to the central thought?

2. MIAULUUSNHAILASALNWYEY

[ <

' < n‘y ar .', = ' o oo . .\
siuunisgnuianianiulaeialuAenisguuuainiia (skimming) uazawnw

113 (scanning)

nmsguuiiafufisdiumedtuaine q Sqedszaimiieninmianaedaiia

] ] P alll al - | ) ' [ dl ‘:l/ L g = [ L

viawiFesigmudeaiuels flsundnerlsfulenin wWassmmmunRaiauss
§s b ] lﬂl n" S 3 A’ dl 1 Y o

10fiTnusadar q vile vWiadeinmmumauiieniiiatguiiuda Wy mmuniuas,

1 '

wawrensey  Tunsduuuuatiuie  geruenagmdaiiulislun q AlE denuay

‘Connelly, F. Michael and Clandinin, D. Jesn, _Teschers as Curriclum Planners (New  York:

Teachers College Press, 1988), p. 124.
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It is also important to remember the obvious fact that military exports tc
Jeveloping countries help to facilitate hostilities between these nations. Americar
nilitary exports have often been justified as necessary to redress military imbalance:
setween rival developing nations. Yet rivals never synchronize their build-ups anc
serfect balances exist only on paper. Our assertive allies in the Third World ofter
‘equest weaponry that can overcome, and not merely match, the weapons of thei
“ivals This causes rivals to increase their arsenals still further, frequently by a reques
0 the Soviet Union. The result is an increase in the likelihood of armed conflic
netween Third World nations and also a danger that actual hostilities might provoke ¢
superpower confrontation.’

1. What is the passage about?

2. What is the writer mentioning about the topic?

3. What is the obvious fact mentioned in the paragraph?

‘Cassidy, Kevin J., “ Swords into Plowshares: From Military Spending to Economic Conversion”

in _Global Images of Peace and Education (Kottayam: Prakasam Publications, Inc, 1987), p. 63.
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MsBenAannaBen (Learming how to learn) hudedndlu  wanlusay
upAnends  uenainGauanniseAiusstiaude  nAnsdasfuuainnissiusnm
WINFITNNTEUANT iinAnmdenlfdsrlomigagaannnisenudu

Fanseuinsiauildfhfineuiuflaeialufe SQ3R 3Bulsy Francis P.
Robinson 411 Ohio State University

Q3R {hiFanssusmidszneuiuing 5 funeuselas
1. Survey (&1999): L{]u%uﬂﬂuﬂﬂiﬁ’l?Q@QL'{‘é’aﬂ’\ﬂf"t’] 1 nuafuerls AsFguuLnTg
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. @ o - & ° o H o
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i 9 | o 1
4. Recite (viaq): \fuduneuananitisnfladuandunaun 3
o ¥ S T
4. Review (194): Huiumaunune ulaa1ulanyianuas LLaa
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FeuGes wanulaaelunime uauds 1ases vindausgy
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Treat members like people, not machines. The clean precision and absolute
efficiency of a highly tooled machine is often taken as the ideal for the workings of a
group or the conduct of a meeting. Many organizations would function much more
smoothly if the people in them were standard replaceable predictable parts such as
those that fit in our mass-produced automobiles. People trained in science and
technology often try to work with groups as they work with machines. When they do,
the situation often explodes in their faces. Frequently they respond by charging that
others are unreasonable because a sensible blueprint for action has been rejected or
sabotaged. Human response is difficult to predict. People are not computers. Several
decades ago time-and-motion-study engineers developed much more efficient by-the-
numbers ways of doing routine jobs. When they tried to get people to adopt these new
ways, the workers resisted, and the result was not greater efficiency but less. One
large cause of wasted time and inefficiency in the modern organization is the feeling of
many of its members that they are cogs in a large and inhuman machine and that

nobody recognizes them as human beings who amount to something.4

‘Bormann, Ernest G., Effective Small Group Communication (Minneapolis: Burgess Publishing

Company, 1972), p.34.
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niramlim (Note-Taking) AMnNTsussEnaFaaAainerzniswa (Listening Skill)
ULASHNEEAAMADN U UIALIIUTINANNNAR  (Selection and  Evaluation  and

Organization Skill)
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1. The student who has a job with a business, religious, or educational organization

usually works with others in a small group.

2. This hypothesis has been called the Modularity Hypothesis: the idea that the brain is

divided into many separate units or modules, each with the capacity to deal with a

specialized kind of information.

3. I'm trying to give, very sketchily, a sense of how formidable a job it is for a child to

acquire the meanings of words.
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1. One of the important frames of reference that | thought necessary for analysis of this

situation is the social psychology area, particularly of attitude change and

conformity.

3. Today we’re going to talk about the impeachment.
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Brainwashing
J.L. Freedman

Introductory Psychology

During the trial of newspaper heiress Patricia Hearst there was a great deal of talk
about brainwashing. The defenseclaimed that after she was kidnapped she had been

brainwashed into changing her attitudes and joining her captors in illegal acts.
However, it is not at all clear just what those defense attorneys and other people mean
by this term, nor how it differs from ordinary persuasion and influence of the type we
have been discussing. Obviously, people can be convinced by strong arguments If a
student changes her political or religious views after four years in college, we would

hardly say she was brainwashed, even though she might have been exposed to a
great deal of persuasive pressure. How is brainwashing different from ordinary
persuasion?

The term seems to imply the use of coercive persuasive techniques. The
person may be a captive who cannot escape the persuasive arguments. Perhaps the
messages are misleading, unusually constant, or given when the person is exhausted
either physically or mentally. There may be some use of physical force, torture, or
some other dramatic and illegitimate method. The notion is that attitudes are changed
against the will of the person, without giving him a “fair” chance to resist. In addition,
some people who talk about brainwashing seem to believe that it involves extremely
powerful methods that are almost irresistible. However, there is no evidence to suggest
the existence of any such methods. People may be somewhat more easily persuaded

when they are held captive or are weak physically, but there are no magic tricks to
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change attitudes and, in fact, the attempts at brainwashing that we know about were
not especially successful.

Whether there was a systematic attempt at brainwashing in Patty Hearst's case
is uncertain, but we do know that during the Korean conflict of the 1950s, the North
Koreans and Chinese Communists undertook large-scale programs to change the
opinions of American prisoners of war. The particular techniques used by the Chinese
are remarkably similar to some of the procedures we have discussed in terms of
compliance. As Schein (1956) reports, the two major techniques were to make
prisoners feel guilty and to employ a version of the foot-in-the-door procedure.
Individuals were encouraged to confess their misdeeds, to admit that they had
committed all sorts of wrongs from childhood to the present. Everyone has done some
things he considers wrong, and admitting these sins in public is likely to arouse
feelings of guilt. The foot-in-the-door technique consisted of getting prisoners to do
something inconsequential, such as lieading a discussion of the Communist system or
admitting that capitalism was not perfect. From there, the demands were increased
gradually until the prisoner was asked to condemn everything about the capitalist
system or other aspects of his country and accept Communism fully. These specific
procedures were often combined with methods that created extreme discomfort, lack
of sleep, loss of privacy, humiliation, and so on to weaken the prisoner’s resistance in
general.

However, the success of these techniques has usually been greatly overstated.
Although thousands of American prisoners were subjected to brainwashing attempts in
Korea, only a handful chose to stay in North Korea after the war and most of those
subsequently changed their minds and asked to return. (In fact, in 1976 the one

American who stayed in China returned to the United States for a visit, stating that he
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wanted to see his relatives and the country in the Bicentennial year.) Apparently, even
weak, lonely, and uneducated soldiers were able to resist this extremely intensive
attack on their attitudes. As we have said, long-standing attitudes are exceedingly
resistant to change as long as the attitudes are firmly held in the first place. People do,
of course, change their minds about issues, but generally that happens when the
attitudes are not strongly held to begin with or when they are exposed to very
convincing arguments that they have never heard before. Brainwashing sounds
frightening and powerful, and no doubt is. But there is little reason to believe that

anyone has devised a procedure that actually results in changing firmly held attitudes

with any consistency.’

‘Freedman, J.L., Introductorv_Psycholow (Massachusetts: Addison-Wesley Publishing
Company, Inc., 1978) pp. 568-569.
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