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Tundenitnwmzas isuanuldilamhasls wieaslnfadu uanmnﬁt{ Iudasd
i g Alilsiutssmusniindserlussimiasls

mszmu ndonlutslondien (simple sentence) Ligniin 13w Ustlun

The brain must convert the continuous, smeary information.

Uszmufla The brain Uazn3enfia convert @U@ NP (the continuous, smeary
information)

wgmamyszmununiomaniulisloadudan  (complex sentence) 'laidnn
wifanmmlrwiuninludloaden  dnloadudawdudsloafivn@nsnazwy
mn'lumtzhwfugoda‘lﬂ mtmﬂs:muﬁun?mnﬁ’mlaoﬂs:'[uwﬁ’u*ﬁamfm{dma:g
w‘v'uo;ﬂ'hoﬁ'nwmwaeﬁ‘xﬁqmﬁamﬂuﬂnmuﬁ’unimazmtﬁmvhﬂﬂ" LLGiGTENfL%EN
Uszluanan (main clause) Ustlaniad (dependent clause) dhe inTzludseluadudan
mfm:ﬁvsmuhmw‘ﬁ'auﬁuag g{dmﬁa-waotﬁuuda:l’«m’nuLm:ﬁ’mﬁan'hhmw'lnu
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dagniadulaanunanuazlianuinudulsanuRuidunuszboe  didaating
Y

Unlondaluft

. o
Uslnagudou 1

The major natural greenhouse gases are water vapor, which causes about 36-70% of
the greenhouse effect on Earth (not including clouds); carbon dioxide CO,, which
causes 9-26%; methane, which causes 4-9%, and ozone, which causes 3-7%.

19@21aman: The major natural greenhouse gases are water vapor, carbon dioxide
CO,, methane, and ozone.
Teanunuazidaaiiaana:

1. Water vapor causes about 36-70% of the greenhouse effect on Earth.
2. Carbon dioxide CO, causes 9-26%.
3. Methane causes 4-9%.

4. Ozone causes 3-7%.

. A
Usluagudoun 2

When hearing speech, the brain must convert the continuous, smeary information
coming from the auditory nerve into a sequence of vocal tract positions.
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T9A2Maman: The brain must convert the continuous, smeary information into a
sequence of vocal tract positions.

Tanusnsandsaniay:

1. The brain hears speech.
2. The continuous, smeary information comes from the auditory nerve.

o P
dszlvadudann 3

Freud spoke in some detail about his desire at one time to devote his life to
physiological research, in which he had been quite successful.

Temaman: Freud spoke in some detail about his desire at one time to devote his
life to physiological research

Teanunsand TG Freud had been quite successful in physiological
research.

9 i . . .
dszloadudiann 4 As average temperature increases, optimum habitat for many

species will move higher up mountains or further towards the Poles.

famaman: Optimum habitat for many species will move higher up mountains or
further towards the Poles.
TarnuTsandaana®@a: Average temperature increases.

o d
Uselvadudonn 5

The particular feeling or way of thinking an author has about a topic is defined as his
or her attitude.

f9@naman: The particular feeling or way of thinking about a topic is defined as an
author’s attitude.

Taaussazi@sainai@a: An author has the particular feeling or way of thinking
about a topic.
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NINIINNITLIIUN 1

At - Aot 1] : Qo Qs
Fardnldusesaintunismanvoslszluaaaluit uasusndssloanannu
dUstlyasssdninds:loagudan

1. The kinds of questions asked by those who hold the perspective tend to be
specific rather than general.

2. In reading for information we usually have a notebook or note cards handy so
that we can put down the information we find.

3. Exposing the myth of America as generous aid-giver is only the beginning of the
process of critically analyzing our government'’s righteous rhetoric and public

declarations of good intent.

4. Without belief in the political and psychological values of self autonomy, mutual
aid and spontaneous order lack foundation.

5. The practice of equality is, in the last analysis, the experience of uniqueness.

6. Looking back on our experience and talking with other women inside and outside
the classroom reinforced our feeling that education and clinical services, as
traditionally defined and practiced, do not adequately serve the needs of women.

7. One of the most pragmatic forms of writing is the proposal.

8. Sometimes we base our ideas and opinions not on personal experience or
observations but on false assumptions and unsubstantiated generalizations.

9. In another type of family study investigators measure a trait within a family over
generations.

10. Freud's remarks left a great deal unanswered.

o v
1.2 et leanian

auLan (paragraph) foundwmiiinninmsnutuvaslloaisfonnude
dryanudenitmIadunitleanudndy (main idea) RpItLGamitlansawaas
(topic) ﬂs:'[uﬂ'luamy.anﬁnw.‘ime‘hd’umungmmﬁmao@.ﬁuu AagidisuaziIsatonu
azhoﬁqmﬂs:mﬂ' R0 n”'lﬁaammﬁﬂs:aunﬁitﬁa:t‘%‘mm:’[mmuﬁﬂﬁwaomqmmfﬁ
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‘el waznnuszlunilndaulsfidlannuidguasauan  daselondneg ondu
Uszloafiuaaslannuddguioni Uszlunaiuauu (supporting sentences)
miguanantdithlififamuesnuezldhlienuddgratawianfeasls 4
MuaziBsaatuayuezinii wu hmmﬁwﬁ'rymaomy.umﬂaﬁa aunduwaniia
Muanduasiuayuda Lnldmuanuiuaguasgnitas tmagtymﬁgnﬁamanmnﬁ
v‘i'mun'aunmtﬁnmngnﬁammfuﬁqs:ﬁwu']u. undoduluiannd
mandoudslaanurasaganaranioufouuy 1. mawSsufisy
(comparison) 2. NMTUANINQURENS (cause/ effect) 3. RTE Lratat] (analysis) 4. LU
i 3om3atssaumsnl (narrative) 5. WILWIIIMMN (description) %oﬁtﬁuua:ﬁuuﬁm
LLuu'l'Amfuifuag:ﬁu'lﬂﬂ’nwmL'L'Iam
mamnlinnuddguassssidsastusuntsbifdmiindlewandsm
nioli
mahd
The key to improving your memory lies in organizing and coding material more
effectively when it is first entered into long-term memory (LTM). There are certain
techniques called mnemonics that can be used to assist in this task. When we use
mnemonic devices, we deliberately impose some sort of order on the material that
we want to learn. Simple mnemonic devices involve making words or sentences out
of the material to be recalled. The colors of the visible spectrum—red, orange,
yellow, green, blue, indigo, violet—can be remembered by using their first letters to
spell the name ROY G. BIV. Simple rhymes and jingles are often used to
remember dates and other facts. “Thirty days hath September, April, June and

1
November” helps us recall how many days there are in a month.

L3

Lﬁadwuaqmnﬁwﬁu‘lvﬁﬁﬂhﬂmm‘nmmmmauﬁwmu"lw" wazsnunInoy
- C e a o & a P - - a a .
Waarasauanuth lasfsnuiianraniafemw  fs  Seanwnvezls  (topic)

! Schumm, Jeanne Shay and Post, Shawn A., Executive Learning: successful strategies for coliege

reading and studying (New Jersey: Prentice-Hall, Inc., 1997), pp.177-178.
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vjl.ﬁuuﬁaom:wuﬂa:‘lnﬁmﬁuﬁaomfu (main  idea) uatilTosziBuaniadratngy
at'l314 (supporting details)

Undlennuddgussewaninagauayan ussminmlaanuddnyldtauda
wiaiSasldiduru 'luﬂ's:TUﬂLL'snLﬂuﬂszTUﬂﬁQLmﬁauLﬂuHT:'[Uﬂ'lﬁlm'mﬁnﬁ:ﬁlﬁ
LWﬂ:QLﬁuuw“mhﬂ’nuﬁﬁaamsﬁ'\aimu “n'mi'\'lﬂ”ﬁfmag‘ﬁn’nnunuua:tﬁuﬁaga‘ﬁ
aLi'nﬁﬂszﬁnin'\mﬁaiaQm‘fm’i:mi'\'lﬂgl'(szuun’nuﬁ'n:u:m's" [The key to improving
your memory lies in organizing and coding material more effectively when it is first
entered into long-term memory (LTM).] ﬂ'ﬂgﬂﬁﬁﬂﬁﬁmu{oﬁ'\n’mda’i'lﬁ'ﬂ.u'vﬁa
athals Sohendulennubdgldussmnidulannudy daiasiinadefia “The key
to improving your memory” u.e'\azi’m‘hﬁmmﬁauaoqﬁammf‘imumanﬁu’i'\'ﬁaﬂ’nu
wsiwlildadurndssloauwsn dntuuenidiuslsaumilslinnusdy uaslannu
ﬁ"lﬁ'mﬁaaz‘htfu aovnasUszlundnlyl “There are certain techniques called mnemonics
that can be used to assist in this task." ﬂT:Tﬂﬂﬁwuﬂﬁalnﬂﬁﬂﬁl?ﬂniﬂ “mnemonics”
weztlselondarnilfinisnanfls “mnemonics” 1w ﬁ’axfumaa;ﬂ'lﬁﬁawhhmm
ﬁ’\ﬁ’mﬁa “Mnemonics are techniques that can be used to help improve memory." uat
Unlondug Aedrafunounloalannuidyil

difibwefinonaiiauuy “mnemonics” ﬁamfu;ﬂunun’m%"um"’s'm‘?‘iét"uul’itﬂu
WUy descriptive

- -
NINTTINNITLTENN 2

o o v v
RINTa9 (topic) ‘laﬂ‘nuﬂ‘mmv (main idea) ﬂuazt‘a'umuumw (supporting
details) ua:zﬂuuun'm‘s'um‘s'm

paragraph 1

"The first day of school for the child is not just another new experience
along the lines of many, often startling ones he has met in his past. zlnstead, it
adds a new dimension to his life, which will never again be the same. 3In school,

the child has to cope entirely on his own—usually for the first time—with a world

quite different from that of his family, home, and friends, all he has known until
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now. 4Even more important, in school he is exposed to one of the most important

institutions of society, whose avowed purpose is to develop him as a person by

educating his mind and sensitivities.”

TOPIC: woreeereresscenrrsrassarenssronntessanseintiessasntsesessssnsstsssssssssanestsisssssennsnassasssstaessssonssassssnasatonerans
MaIN JHA: ceeeeerrererreneiriisrmessereerrersentssersrsnssssertosnenssarsssssnssasnsssssessnesssasssstsnnsssssessanssnsassnsesenan

SUPPOItiNG IABAS: ..eerversiirssrrienisessssnsnssnesssnsssnrssnasesssenssntsssnsissessssesenstssesssssarasssnrsssssassanses

paragraph 2

1The human race is only one small species of beings in the living world;
many other groups exist among the creatures on this planet. 2However. human
beings have a great influence on the rest of the world. 3People change the
environment by building cities where forests once stood. 4People affect the water
supply by using water for industry and agriculture. 5People affect weather
conditions by increasing the amount of water in the air; when open land is
changed into farms, the humidity of the atmosphere in that area increases because
of the increased vegetation. 6Human beings change the air by adding pollutants
like smoke from factories and fumes from automobile motors. 7Thus, it can be
said that the human species changes the world through its actions, by its habits.

8
People, in other words, are interfering with nature.3

TOPIC: sueevirrerstesssessstnmmersensssennrsssssanmersosssssannesasssssnnsntssssssnnnstssrsssanssttonsesnsatesissnensttosannnnnsssns

T F= 1T T 1= O

2Bettellheim, Bruno and Zelan, Karen On Learning to Read (London: Clays Ltd, St lves plc., 1991)
p. 3.

: Zukowski/ Faust, Jean and others Between the lines: Reading skills for intermediate-advanced

students of English as a second language (New York: CBS College Publishing, 1983), p. 20.
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Supporting ideas: ....cceeccsersssenerssnesnniseans saeeresssesserisssatsnisentaseeanntasarantesante st sanassaberasanen

--------------------------------------------------------------------------------------------------

Type of paragraph .

Paragraph 3

1The basic purpose of any solar energy system is to collect solar radiation
and convert it into useful thermal energy. 2System performance depends on
several factors, including availability of solar energy, the ambient air temperature,
the characteristics of the energy requirement, and especially the thermal
characteristics of the solar system itself. 3Solar collection systems for heating or
cooling are usually classified as passive or active. 4Passive systems collect and
distribute solar energy without the use of an auxiliary energy source. 5They are
dependent upon building design and the thermal characteristics of the materials
used. 6Active systems, on the other hand, consist of components which are to a
large extent independent of the building design and often require an auxiliary
energy source for transporting the solar energy collected to its point of use.

7Active systems are more easily applied to existing buildings.4

TOPIC: urveeressertsssnnsssseossnssarnissansosssisnstasassssnsenssusssssnmssnessnssssssnssnstsssnsecssesensnnssssssnanessnnsssinnns
MaIN IABA: .eiiereerererssessocneersscneenentieeeseresssersnserensssntsnsassrtsessonsnssessssssassssssssnssssssssanersenssssssnnnne

SUPPOMING IHOBS. eeetrreniierrsnniiiisessstiresseitiiassstssissressnessservessssssarssesssrassssasessnessssaaersssessn

* CM and Johnson, D General Engineering (Oxford: Prentice Hall International Limited, 1992,) p.
100.
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lumimmmgma'lﬂ mvmnﬂnmmu'luh!mmmi.mﬂ UWARNANENHBIDN W
4 v . a_d .
UNANY (passage) 'mﬂi:naumum‘smnﬂmuagm’nmmm‘mm’mﬂﬂmﬂutmumae
1309 (theme/ central thought) m3awunANNIRTAlaRRamMuAnTedTaAS
o Lo 1 A L ] J *¥ Ao
'lim'numﬂmﬂuuﬂa:agmnnmum‘ml.l.numaenao'lﬁ'lﬂ Tumshanudlaunana
[} g ] A‘ AI d v L) A‘ b A\ P
Reuanaliztuuudaluiaadnldnnmasm wazduvulaziildaszadnirdany
. a d. (Y -
hladnamanniaoiiola
+* What is the one thing the passage discussing?
* What is the central thought of the passage?
® What are the main ideas supporting the central thought?
* Paragraph 1
* Paragraph 2
* Paragraph 3
* Paragraph 4

B What are the facts or information presented in each paragraph?

€ ol ' [ [l € 4 " .
Iadszaedvasumanuaziiuand iy 1w IadszasdlAeTngy (persuasive)
vNalauataya (informative) tRalguaniwufia (affirmative) Wautaludssaunsal
[ . v al o P ' - v P
ANUIEn (expressive) uarfifvualinafiouzuuuudnig talvurTgestszasdiun
viw WisuisgUuuunisuisy (comparison) tMANS (causeleffect) ATEH (analysis)

) . v P v al o
U389 (narrative) WITTUUT (descriptive) uazluniiunamaifouansliawannag
gﬂuuuﬁ'lﬂ"

o a P
AINTTUNITLITEUN 3

' ' & ° v v
3'\“]]“9\1'\“@\311]%“3:@\3“?\'\ DANTWINY

Newspaper editorials and local television channels often carry stories and

comments on what schools and teachers “should” be doing. Frequently they find

fault with what we are doing in our classrooms. Our first reaction is often “what right
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do they have to tell me what to do in my classroom?” But this first emotional
response is usually followed by a more thoughtful comment about the concern
voiced. For, as educators, we know that many people have a right to make
demands on and comments about our schools and what goes on in our classrooms.
They have what is called a “stake” in curriculum and we call them “curriculum
stakeholders.”

By “stakeholder” we mean a person or group of persons with a right to
comment on, and have input into, the curriculum program offered in schools. We
say they have a claim or a stake in what goes on in our classrooms. Obviously the
stakes or claims they have may be very different one from another. Students have
one kind of stake in the curriculum, and the Ministry or Department of Education
another. Trustees and the business community each have different stakes in what
we do in our classrooms, and on it goes. In the next section we examine some of
the stakeholders and their stakes in our programs. It is important that we know and
understand the various stakeholders and their stakes, for, as we well know, our
schools are in dynamic relationship with the society'and responding to it. Our job as
teachers is to know who the stakeholders are and what stakes they have in our
programs so we can be appropriately responsive.

Given the focus of this book, we must also be aware that, as teachers, our
personal narratives are embedded within the historical and cultural narratives of our
society. We need to be aware of the various claims made on us by all stakeholders

rather than being responsive to only those which are part of our own narrative
s
experience,

1. What is the passage about?

........................................................................................................................................

5Connelly, F. Michael and Clandinin, D. Jean, Teachers as Curricum Planners (New York: Teachers
Coliege Press, 1988), p.124.
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2. What is the central thought of the passage?

........................................................................................................................................

........................................................................................................................................

2. MIIMUVVNIIARALEITID (Skimming and Scanning)

31]uuun’ndmﬁ":ﬁg’a"nﬁ’u’[ﬂuﬁ:'s'lﬂﬁamsa'muuun'nﬂ (skimming) uWszd1329
(scanning) MIBMUVLNNAITUNTEUATIG ﬁqmﬂs:mﬁtﬁ:ammwswmaaL‘%‘mﬁ‘
81u n?amq'ht‘%"aaﬁmmﬁmﬁua:"ls ;jtiuunm'aa:"lsﬁm‘i"amfu nIanaInImuwIfia
ﬁﬁuﬂﬁmaosjtﬁuudm‘s‘aoq wite viadasmmuniniiamfiessmituda iu m3
nunudTiaieiugey lunmssnuuuunnadanuanndmtududsslong  Ald
femaznenmugmamsdmidaguanias tin Ustloalaanuddy d‘amfuﬁwjdm
padlanwinzasnlon awan unanveenwrmslidmuuunalad usziiiasm
nmaldlannuainig u.s'f'z;Ja'md’aan?am:nﬁn'hiaﬂ'nua:"lsﬁﬁ'a"lai"lﬁdm L%
5'1uaztﬁuﬂ'ﬁtﬂumquaﬂ?aﬁwaﬁmu uean

wonaniimIsuwuuiidasdilitinnmidae HEnueNIduaIBAIY 800-

o ] d A A’ ’ ] &
1000 79® 1 UIN I.Lﬂ:ﬂ:t'ﬂ']l’i)l.ﬂﬂﬁﬂﬂﬂ?:&l']m 50-60% VBILIDIVINUG

mssmusunmanussimamatladasln awan uNANA uazanadl
ﬂ’nujﬁiaaﬁﬁﬁwﬁmnwaﬁa:a‘mua:é’umm"\ﬁ mn;Jzimﬁ'oﬁﬂvtym'luéqmmﬁ"lﬂmi)
smuuunMale inzdnssufigwiianudlinuneandoaudazdmvasuman
viu fndwrf Uazlon uazlufigalalmunsnduila
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Imagery is also a great aid to understanding and recalling verbal material.

2. For some students, the process of comprehension monitoring may be

automatic.

.................................................................................................................................

3. Some scientists have expressed concern that the El Nino event we are

currently experiencing may turn out to be the “climate disaster of the century”.

..................................................................................................................................

.................................................................................................................................

5. And there was considerable debate, at the time, about whether an El Nino had

actually even started.

.................................................................................................................................
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It is also important to remember the obvious fact that military exports to
developing countries help to facilitate hostilities between these nations. American
military exports have often been justified as necessary to redress military
imbalances between rival developing nations. Yet rivals never synchronize their
build-ups and perfect balances exist only on paper. Our assertive allies in the Third
World often request weaponry that can overcome, and not merely match, the
weapons of their rivals This causes rivals to increase their arsenals still further,
frequently by a request to the Soviet Union. The result is an increase in the
likelihood of armed conflict between Third World nations and also a danger that

actual hostilities might provoke a superpower confrontation.6

1. What is the passage about

........................................................................................................................................

........................................................................................................................................

........................................................................................................................................
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mnﬁimsdme‘hﬂﬁnﬁnmziau‘lﬂ”ﬂs:'[u'mfgoqﬂmnmsdwmfu

AFmidmenmitnibidaduiivansuiulesralude sa3r i5ulay Francis P.
Robinson 971N Ohio State University

6Cassidy, Kevin J., "Swords into Plowshares: From Military Spending to Economic Conversion” in

Global Images of Peace and Education (Kottayam: Prakasam Publications, Inc., 1987), p. 63.
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Domestication of Plants

human beings became able to control their food sources.

Before history was written, people needed to search for food. Perhaps it was
then that a family divided up the work. The males, who can throw and run better
than women, became the hunters. The females stayed at home to take care of

the children and to gather food from nature. No one knows why, but slowly

The first animals were tamed. Perhaps human beings chose a friend like
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the dog first, or maybe the dog chose human beings. Or perhaps someone
thought of domesticating a source of food first. An egg-producing bird like a
chicken or duck might have been the first to be tamed. On the other hand,
someone might have thought of domesticating a producer of milk like a goat.

When was the first land cleared for agriculture? How did it happen? We
can only guess. Perhaps as some women were gathering nuts or berries, they
cleared away the thorny branches because it would be easier to collect the fruits.
They were really clearing a field. There is another possible explanation of how
farming started: it might have been an accident. Perhaps a container of grass
seeds spilled in an open area. The next season that open area flowered as a
wheat field. Someone might have remembered the accident and repeated it—on
purpose.

Someone else might have noticed another natural crop and copied it. For
example, wild rice grows along the edges of rivers. It is easy to gather the crop.
Someone might have planned another crop so that it would be easy to harvest.

We can never know how farming started. In the days before history was
written, there were unlimited ways to improve. Human beings also had many
reasons to look for better ways of getting food. There were many children to feed,

, . .1
and agriculture was an easier way to stay alive.

............................................................................................
..............................................................................

7 Zukowski/ Faust, Jean and others Between the lines: Reading skills for intermediate-advanced

students of English as a second language (New York: CBS Coilege Publishing, 1983), pp. 100-101.
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if you have a favorite color, it may be a clue to your personality.
Psychologists, who have done much rasearch with color preferences found that

people who prefer red clothes were often talented, flashy and temperamental.

Those who selected yellow were found to be warm, open and secure. Strong-
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willed people favor white, and reasonably friendly people dress predominantly in

8
hues of green.
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1987,) p. 106.
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The study of health consequences of behavior attempts to determine both behaviors
that have an unfavorable effect on health and are modifiable, and behaviors that
have a beneficial effect on health. Societal recognition of the negative effect of
certain behaviors on health is reflected in the ban on smoking in most public places,
and in discussions about raised health insurance premiums for smokers, similar to

raised travel insurance premiums for persons engaging in high-risk sports such as
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deep-sea diving and skiing.11

positive effect health consequences

of behavior

.......................

Negative effect
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" Birren, James and Schaie , Warner Handbook of the Psychology {Sandiego: Academic Press,
inc. 1996), p. 135.
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Brainwashing
J.L. Freedman

Introductory Psychology

During the trial of newspaper heiress Patricia Hearst there was a great deal of talk
about brainwashing. The defense claimed that after she was kidnapped she had been
brainwashed into changing her attitudes and joining her captors in illegal acts.
However, it is not at all clear just what those defense attorneys and other people
mean by this term, nor how it differs from ordinary persuasion and influence of the
type we have been discussing. Obviously, people can be convinced by strong
arguments If a student changes her political or religious views after four years in
college, we would hardly say she was brainwashed, even though she might have been
exposed to a great deal of persuasive pressure. How is brainwashing different from
ordinary persuasion?

The term seems to imply the use of coercive persuasive techniques. The

person may be a captive who cannot escape the persuasive arguments. Perhaps the
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messages are misleading, unusually constant, or given when the person is exhausted
either physically or mentally. There may be some use of physical force, torture, or
some other dramatic and illegitimate method. The notion is that attitudes are
changed against the will of the person, without giving him a “fair” chance to resist.
In addition, some people who talk about brainwashing seem to believe that it
involves extremely powerful methods that are almost irresistible. However, there is
no evidence to suggest the existence of any such methods. People may be somewhat
more easily persuaded when they are held captive or are weak physically, but there
are no magic tricks to change attitudes and, in fact, the attempts at brainwashing that
we know about were not especially successful.

Whether there was a systematic attempt at brainwashing in Patty Hearst’s
case is uncertain, but we do know that during the Korean conflict of the 1950s, the
North Koreans and Chinese Communists undertook large-scale programs to change
the opinions of American prisoners of war. The particular techniques used by the
Chinese are remarkably similar to some of the procedures we have discussed in
terms of compliance. As Schein (1956) reports, the two major techniques were to
make prisoners feel guilty and to employ a version of the foot-in-the-door procedure.
Individuals were encouraged to confess their misdeeds, to admit that they had
committed all sorts of wrongs from childhood to the present. Everyone has done
some things he considers wrong, and admitting these sins in public is likely to arouse
feelings of guilt. The foot-in-the-door technique consisted of getting prisoners to do
something inconsequential, such as leading a discussion of the Communist system or
admitting that capitalism was not perfect. From there, the demands were increased
gradually until the prisoner was asked to condemn everything about the capitalist
system or other aspects of his country and accept Communism fully. These specific
procedures were often combined with methods that created extreme discomfort, lack

of sleep, loss of privacy, humiliation, and so on to weaken the prisoner’s resistance

in general.
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However, the success of these techniques has usually been greatly overstated.
Although thousands of American prisoners were subjected to brainwashing attempts
in Korea, only a handful chose to stay in North Korea after the war and most of those
subsequently changed their minds and asked to return. (In fact, in 1976 the one
American who stayed in China returned to the United States for a visit, stating that
he wanted to see his relatives and the country in the Bicentennial year.) Apparently,
even weak, lonely, and uneducated soldiers were able to resist this extremely
intensive attack on their attitudes. As we have said, long-standing attitudes are
exceedingly resistant to change as long as the attitudes are firmly held in the first
place. People do, of course, change their minds about issues, but generally that
happens when the attitudes are not strongly held to begin with or when they are
exposed to very convincing arguments that they have never heard before.
Brainwashing sounds frightening and powerful, and no doubt is. But there is little
reason to believe that anyone has devised a procedure that actually results in

changing firmly held attitudes with any consistency.'?

12Freedman, J.L., Introductory Psychology (Massachusetts: Addison-Wesley Publishing Company,
Inc., 1978), pp. 568-569.
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